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Abstract

   
 The lack of qualified Physical Education teachers is continuously plaguing most schools in the country. A number of graduates of the Physical Education (PE) teacher training courses opt no to pursue a teaching job. An observation was made, at the Mindanao State University (MSU) in particular, that on of the causes of this shift in the profession is the dismay and apprehension after going through an anxiety-filled practice teaching experience, the most important aspect in the pre-service preparation for teachers. To confirm such an observation this study described  student teachers' expectations and perceptions of the Physical Education practice teaching program at the Mindanao State University, specifically on the aspects of the program , the student teachers themselves, the critic teachers, students and the things needed in the program. The study further characterized the specific needs of the student teachers. 

   
Thirty seven male and female student teachers representing 92.5% percent of the total enrolled students in the program of the BPE/BSPE at the Mindanao State University, Marawi and Iligan campuses, were considered for the study on expectations and perceptions of the practice teaching program in the schoolyear 1996-1997. Four case studies were also included with 2 informants from each campus. The T-test was applied to get the significance of pre and post test results while the case studies employed the inductive analysis. 
    
   
While expectations were high on the different aspects of the practice teaching program, student teachers perceived the program otherwise after a semester of experience. In particular was the aspect on students. The student teachers expected much cooperation and respect from students. However, the students showed little interest in the PE program as a whole specially in the lecture portion of the subject matter. This was evident in the almost uncontrollable classroom behavior coupled with the problem of big class population. Student teachers expected the program to provide basic teaching materials specifically sports equipment. Equipment was absent or lacking contributing to the disinterest of students in the learning process.   Cooperation from the critic teachers was not solicited as expected. However, this brought some positive effect on the student teachers who developed democratic classroom procedures due to the frequent absences of the critic teachers. 

As a whole, the student teachers perceived the program as having provided valuable experiences, unexpected ones the student teachers literally have to learn from.

  
 The four case studies revealed important facts on the PE practice teaching program at MSU. Their accounts provided general conclusions, summarized in three thematic issues, related to the study. First, this study revealed that the PE practice teaching program  is an abrupt induction and direct teaching experience. With or without proper orientation, full  teaching responsibility is given to the student teacher resulting to the anxiety-filled experience. Eventually, experiences applied in the cases affirm the respondent's late manifestation of affective adjustment and self-confidence. Second, the practice teaching experience is just a formality. While the practice teaching program presented an ideal package to the student teachers before it started, the experience as a whole did not draw focus on the learning of teaching skills, but rather  finding solutions to problems, the responsibility of which was the system's. Last was the non-conferred evaluation system. Assessment of one's performance was important to student teachers. However, the program did not provide such appraisal.

    
haring the responsibility of setting up the proper conditions under which the students and teachers can function effectively can lead to better programs. Shared planning form the observation phase may bring about a more acceptable and pleasant experience on the part of the student teacher. Thus, gradual induction, especially on the actual classroom teaching phase, may be achieved. This process should be continued with the supervisors' felt presence in the experience to give guidance. The culmination of the program must provide for the continuing assessment and evaluation to meet the changing needs of the student teachers.
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